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  Total Participation Techniques 
 
  Student engagement is a significant instructional 
strategy.  But do you know that “hands-on” means “minds 
on”?   This is what is addressed in Total Participation 
Techniques by Persida and William Himmele.  Total 
Participation Techniques (TPTs) are teaching techniques 
that allow for all student to demonstrate, at the same 
time, active participation AND cognitive engagement in 
the topic being studied.   The use of TPT provides teachers 
with evidence of participation and engagement.  All 
students are demonstrating that they are learning and 
interacting.  In order to ensure that students are thinking 
deeply, higher order thinking skills are infused into the 
Total Participation Techniques.   Higher order thinking 
techniques are essential for helping students become 
critical thinkers, problem solvers, innovators, and change 
makers upon which society needs.   Students will not 
remember everything you teach them -just the parts that 
are meaningful to them.  By focusing on the deep 
meaning, relevance will be transparent to your students.    
 

So how does the classroom teacher develop a TPT 
Mindset?   As the classroom teacher, pre-planning a lesson 
should include thinking “show me” as you place greater 
expectations on student participation and all students 
providing evidence of cognitive engagement.   A 
technique that will engage the students is chosen first.  
Unless the students know the technique, the teachers will 
review “how it works.”  The teacher should then reflect on 
what prompts to give the students which will cause the 
students to analyze the various points of view or the 
components that are inherent in your target standard.  
Ask questions that require the students to explain how 
these components fit together or affect one another.   Ask 
students to evaluate something by defending it based on 
concepts learned.  The final step is the “pause to apply.”  
This is the step where the teacher reviews whether this 
technique will fit into what concept will be taught.  This 
book has 37 instructional techniques developed using the 
TPT template so there is an abundance of material from 
which to choose.   
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Primary Posting 
By Beverly Hoffmaster 

 Text Dependent Questions – What Are They? And Why Are They Important? 

Effective questions about literature and non-fiction texts require students to delve into a text to find answers.    
- Fisher and Frey 

     
The Next Generation State Standards for reading 
strongly focus on students gathering evidence, 
knowledge, and insight from what they read.  Indeed, 
eighty to ninety percent of the Reading Standards in 
each grade require text dependent analysis; 
accordingly, aligned curriculum materials should 
have a similar percentage of text dependent 
questions.  Text-dependent questions are those that 
can only be answered by referring explicitly back to 
the text being read.  Students can no longer rely 
solely on prior knowledge or personal experience. 
     Good text-dependent questions guarantee careful 
investigation of text.  They will often lead students to 
discover something important that may have been 
overlooked the first time they read the text.  They 
guide students to dive deeper into the text, and to 
answer or identify the core understandings or 
insights that are essential.  This rereading fosters 
deeper thinking, the ultimate goal of text dependent 
questions. 
     Text-dependent questions… 

 Can only be answered with evidence from the 
text. 

 Can be literal (checking for understanding) 
but must also involve analysis, synthesis, and 
evaluation. 

 Focus on word, sentence, and paragraph, as 
well as larger ideas, themes, or events. 

 Focus on difficult portions of text in order to 
enhance reading proficiency. 

 Can also include prompts for writing and 
discussion questions. 

     Text-dependent questions can be used by the 
teacher to promote discussion and help students to 
understand even better what they are reading.  They 
can be used to start student discussion and give 
students opportunities to discuss the text with each 
other and voice their opinions.  The overall intent of 
asking text-dependent question is to build a habit of 
critical thinking, and critical thinking should lead to 
thoughtful critical analysis. 
     The new ELA standards require moving instruction 
away from generic questions such as, “What is the 
main idea and three supporting details?” to questions 
that require students to analyze what they are 
reading.  An example of a text-dependent question 
would be something like “The article describes the 
male emperor penguin as ‘tough’.  Give two pieces of 
information from the article that demonstrates how 
they are tough.” 
     Listening and speaking should be built into any 
sequence of activities along with reading and writing.  
“Re-read it, talk it, write it”.  The Next Generation 
Standards require ALL students to read and engage 
with grade appropriate complex text regularly and 
“be detectives” as they look for evidence to support 
their answers.  This certainly requires new ways of 
working in our classrooms.   

 
 

  

  

  

  
  



Intermediate Insights 
By Robyn Lopez 

                   

The Minilesson 

Everyday, a minilesson opens the day’s reading workshop.  It is meant as an interval for explicit, brief instruction 
(10 minutes) in skills and strategies.  It is a time for teachers to teach as efficiently and explicitly as possible to 
help students focus on certain aspects of reading.  The minilesson provides teachers time to model new 
techniques and help students get a bit of assisted practice before they are released to implement the new skill or 
strategy on their own.  A minilesson can be either procedural or craft.  An example of a procedural minilesson 
would be setting expectations/rules for the workshop.  An example of a craft minilesson would be developing 
character theories.  Minilesson topics will be built around skills and strategies, genre, and sustainable habits and 
behaviors.  No matter which type of minilesson is chosen for the day, teachers must be intentional and 
purposeful in their preparation, planning, and instruction.  Questions teachers may ask themselves are:  What do 
my students need to know?, What strategies and knowledge will help them as readers?,  In what way does this 
strategy look different across genre?, What texts/materials will best support this instruction?  All minilessons 
have four component parts:  connection, teaching, active involvement, and the link. 

 The Connection Component  

Connect the context of today’s teaching point with the work the students have been doing to expand their 
repertoire.  An effective teaching point conveys, “what readers often try to do – the goal” and “ways they often 
go about doing it – the procedure.” 

 The Teaching Component  

-Determine the content and the teaching that will be used. 

-Determine the method that will be used (demonstration, guided practice, explicitly telling and showing an 
example, and inquiry). 

 The Active Involvement Component 

Now you (the student) try it!  The teacher’s role is the guide on the side.   
Ways to be active:  turn and talk, stop and jot, list across your fingers, etc. 

 The Link Component 

The minilesson ends with the teacher restating the focus of the lesson.  This is a “mini- closure” for students.  
The expectation is the learning that has taken place during this short period of time can be translated to another 
day and another text.  This “learning” should be captured on an anchor chart to assist the students during their 
independent practice.   
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Middle School Minutes 
By Ernie Dotson 

STUDENT ENGAGEMENT IS THE KEY TO LEARNING 

“The 2013 Gallup Student Poll found that participants who 
strongly agree with these two statements are 30 times as 
likely to be engaged at school as those who strongly 
disagree:  (1) ‘My school is committed to building the 
strengths of each student.’ and (2) ‘I have at least one 
teacher who makes me excited about the future.”  - Gallup, 
State of America’s Schools   

     We must build a learning-focused culture and shape a 
caring, respectful, and welcoming climate in our schools 
and classrooms.  Our approach to teaching and learning 
must make classrooms and schools engaging places 
where students and teachers work together to sustain 
high levels of success.   

     Here are some teacher-tested tips for middle school 
teachers that will help you work with your students’ 
strengths and minimize their struggles. 

 Get physical – Kids at this age are often 
brimming with energy, even in inappropriate 
moments.  To harness that energy in a 
constructive way, try using physical games that 
include a language element. 

 Encourage talking and collaboration - Talking 
can be a high propriety for middle school 
students.  Make sure your lesson plans always 
include questions for discussion. 

 Be creative – Encouraging creative expression 
through artistic elements will add an element of 
fun to your classroom. 

 Be concrete – Most middle school students think 
in very concrete terms even though preteens 
experience a lot of brain development.  They 
often cannot understand intangible concepts, so 
the more concrete examples you give during 
your instruction, the more effective your 
teaching will be.  

 Use object lessons – Object lessons can be an 
effective way to make an abstract lesson more 

concrete.  Think of ways you can teach a 
concept through an object lesson. 

 Be flexible – Not every traditional or even 
successful lesson plan will work well with middle 
school students.  Be flexible and willing to 
change up even the lessons that have worked for 
you in the past. 

 Celebrate success – Everyone wants to feel as 
though he or she is successful at his/her work, 
and middle school students are no exception.  
Celebrating the small victories and 
accomplishments of your students will help 
them feel motivated.  

 Encourage curiosity – Middle school students 
are like children in that they are learning how 
the world works.  Encourage your students to 
satisfy their curiosity about language as they 
learn. 

 Give and take respect – The more you give your 
students respect, the more likely they are to 
return the gesture.  Avoid talking down to your 
middle school students, listen when you ask 
their opinions and talk to them like they deserve 
respect, and you will find you students are more 
responsive and engaged in class.   

     Keeping students captivated and ready to learn throughout 
the year is no small task.  We need to make sure that learning 
once again becomes creative, exciting, empowering, and 
engaging.  If we “amp up” our effort, we will definitely 
increase student achievement.  Some resources you may find 
helpful are Activators:  Classroom Strategies for Engaging 
Middle and High School Students by Nicole Frazier and Donna 
Mehle and Tapping Student Effort – Increasing Student 
Achievement by Stephen G. Barkley 
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High School Highlights 
By Joyce Hobbs 

 

Evidence of Learning 

Many of you who follow curriculum and 
instruction authors know the name John 
Hattie.   He like Robert Marzano looked at 
research literature to identify the 
practices/strategies that have the most 
impact on student achievement.   In his first 
book, Visible Learning 2009, John Hattie 
reviewed 800 meta-cognitive studies to 
determine what was most significant in 
education.   Hattie’s second book, Visible 
Learning for Teachers 2012, focuses on what 
teachers should do to maximize the impact on 
students’ learning.  The fundamental premise 
of this book is there is a practice of teaching.   
There is not fixed recipe for ensuring that 
teaching has the maximum effect on student 
learning and there is no set of principles that 
apply to ALL learning for ALL students. But 
there are practices that we know are effective 
and many practices that we know are not.   
Hattie then reviews the practice of teaching 
as major teacher mind frames required for 
visible learning to happen in the classroom:  
needing the teacher as the evaluator, focusing  
on students’ cognitive engagement, 
developing a way of thinking and reasoning, 
imparting new knowledge and understanding, 

providing feedback in a timely manner, aim in 
assisting students in their progress and 
proficiency in their goals, have a deep 
understanding in HOW we learn and focusing 
on seeing learning through the eyes of the 
students.  Then the bulk of the book spends 
time outlining the practice of teaching as the 
various phases of the lesson as an interaction 
between teacher and the students: preparing 
the lesson, starting the lesson, the flow of the 
lesson (both learning and feedback) and the 
end of lesson.  Hattie provides the checklists 
for each component so no aspect of teaching 
and learning are ignored.  To make teaching 
and learning visible requires an “accomplished 
teach as evaluator and activator” who know a 
rand of learning strategies to build students’ 
surface knowledge, deep knowledge and 
understanding and conceptual knowledge.   
The teacher needs to provide direction and 
redirection in terms of the content being 
understood, and make the most of the power 
of feedback.  The teacher also needs to have 
the skill to get out of the way when learning is 
taking place and student is making progress 
toward meeting the criteria against which 
successful learning will be judged.   
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Mathematically Thinking 
By Anne Laskey 

 

This month’s Standard for Mathematical Practice is #4 “Model with Mathematics.” Mathematically proficient 
student can make models of everyday situations using their knowledge of mathematics.  In elementary school, 
students are able to write an addition equation to describe a situation.  In middle school, students are able to 
apply proportional reasoning to analyze a real life situation.  In high school, students are able to use geometry to 
solve a design problem or use a function to describe how one quantity of interest depends on another.  The 
students use such tools as diagrams, two-way tables, graphs, flowcharts and formulas.  They can then analyze 
the situations, draw conclusions and make revisions if needed.   

 Teachers can develop these skills in their students by having them represent the problem situation and 
their solutions symbolically, graphically or pictorially (with or without technology).  They can also have students 
take a complex situation and make it simpler by creating a model that will represent the situation.  All teachers 
should require students to identify variables, compute and interpret results, report finding and justify the 
reasonableness of their results and procedures within the context of the task. 

 A new website for teachers of grades 5 thru 10, is the Implementing the Mathematical Practices website 
at: http://mathpractices.edc.org/.  It is an EDC project funded by the National Science Foundation to develop 
Illustrations of the Mathematical Practices and a professional development curriculum for teachers in grades 5 
thru 10.  Each Illustration of the Standards for Mathematical Practices consists of a mathematics task; a student 
dialogue based on that task; information about grade level; standards; and the context for the dialogue; teacher 
reflection questions; a mathematical overview; and optional student materials.   

SPL Spotlight 
By Fred Jacobs 

Smarter Balanced FAQs Pertaining to Students with Disabilities  

33. What accommodations are available for students with 
disabilities (including ELLs with disabilities)? 
  

Students with disabilities (including those who are 
ELLs) can use embedded accommodations (e.g., American 
Sign Language, braille, speech-to-text) and non-embedded 
accommodations (e.g., abacus, alternate response options) 
that have been documented on an IEP or 504 
accommodations plan. These students also may use 
universal tools and designated supports. A full list of 
accommodations can be found in the Guidelines documents, 
tables 5 and 6.  

 
34. Is an embedded ASL accommodation available on ELA 
items that are not part of the Listening test?  

The embedded ASL accommodation is not currently 
available on any ELA items that are not part of the Listening 

claim. For the Listening test, a deaf or hard of hearing 
student who has a documented need in an IEP or 504 plan 
may use ASL.  

 
35. Will sign languages other than ASL (including signing 
in other languages) be available?  

Currently, only ASL is available.  
 

36. Can interpreters be used for students who are deaf or 
hard of hearing who do not use ASL?  

Smarter Balanced has consulted with external 
experts who have unanimously advised against this 
practice. Research indicates severe challenges with 
standardization and quality.  
37. What options do districts have for administering 
Smarter Balanced assessments to students who are blind?  

http://mathpractices.edc.org/
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Students who are blind and who prefer to use braille 
should have access to either refreshable braille (only for 
ELA) or embosser-created braille (for ELA or math). For 
those students who are blind and prefer to use text-to-
speech, access to text-to-speech should be provided for the 
math test, and for ELA items only (text-to-speech is not 
permitted on ELA reading passages without a specific 
documented need in the student’s IEP or 504 plan). Text-to-
speech use for ELA reading passages is only permitted for 
those students in grades 6-8 and 11. Students should 
participate in the decision about the accommodation they 
prefer to use, and should be allowed to change during the 
assessment if they ask to do so. Students can have access to 
both Braille and text-to-speech that is embedded in the 
Smarter Balanced assessment system.  

 
38. Why is the non-embedded abacus an accommodation 
for the non-calculator items? Doesn’t an abacus serve the 
same function as a calculator?  

An abacus is similar to the sighted student using 
paper and pencil to write a problem and do calculations. The 
student using the abacus has to have an understanding of 
number sense and must know how to do calculations with 
an abacus.  
39. Can students without documented disabilities who 
have had a sudden injury use any of the Smarter Balanced 
accommodations?  

Students without documented disabilities who have 
experienced a physical injury that impairs their ability to use 
a computer may use some accommodations, provided they 
have had sufficient experience with them. Both speech-to-
text and scribe are accommodations that are available to 
students who have experienced a physical injury such as a 
broken hand or arm, or students who have become blind 
through an injury and have not had sufficient time to learn 
braille. Prior to testing a student with a sudden physical 
injury, regardless of whether a 504 plan is started, Test 
Administrators should contact their district test coordinator 
or other authorized individuals to ensure the test 
registration system accurately describes the student’s status 
and any accommodations that the student requires.  
40. How will the test administrator know prior to testing 
that the print on demand accommodation may be 
needed?  

The test administrator will know this information 
prior to testing because accommodations need to be 

documented beforehand and print on demand is an 
accommodation. Any accommodations – including both 
embedded and non-embedded accommodations – need to 
be entered into the TIDE. The print on demand 
accommodation applies to either passages/stimuli or items, 
or both.   

 
41. For the print on demand accommodation, how are 
student responses recorded – by a teacher using a 
computer or some other method?  

The method of recording student responses depends 
on documentation in the IEP or 504 plan (e.g., after first 
recording responses on the paper version, the student could 
enter responses into the computer or the teacher could enter 
responses into the computer.) Anyone who is designated to 
enter responses into the computer must have read, agreed 
to, and signed a test security agreement.  

 
42. How do state officials monitor training and 
qualifications for the non-embedded read aloud 
accommodation?  

States will need to develop processes and 
procedures to monitor training and the qualifications of 
individuals who provide the read aloud accommodation 
when text-to-speech is not appropriate for a student. State 
officials can use the Smarter Balanced audio guidelines 
available online to obtain additional information about 
recommended processes to follow 
(http://www.smarterbalanced.org/smarter-balanced-
assessments/#item).  

 
43. If students are using their own devices that incorporate 
word prediction, will this impact their score?  

The students’ score will not be affected under these 
circumstances. Students using these devices must still use 
their knowledge and skills to review and edit their answers.  
44. How are assistive technology (AT) devices certified for 
use for the Smarter Balanced assessments?  

Assistive technology device manufacturers may use 
the Smarter Balanced practice test as a method of 
determining if a device works with the assessment. In 
addition, schools and districts can use the practice test to 
evaluate devices to ensure their functions are consistent 
with those allowed in the UAAG.  

 
To see more FAQs go to: 
http://www.smarterbalanced.org/wordpress/wp.content/uploads/2013/12/SmarterBalanced_Guidelines_ 
FAQ.pdf 
 

http://www.smarterbalanced.org/smarter-balanced-assessments/#item
http://www.smarterbalanced.org/smarter-balanced-assessments/#item


Assessment Addendum 
By Robyn Lopez 

Computer Adaptive Testing 

The West Virginia general summative assessment will capitalize on the precision and efficiency of computer 
adaptive testing (CAT) for the end-of-year summative assessment. 

Based on student responses, the computer program adjusts the difficulty of questions throughout the 
assessment. For example, a student who answers a question correctly will receive a more challenging item, while 
an incorrect answer generates an easier question. By adapting to the student as the assessment is taking place, 
these assessments present an individually tailored set of questions to each student and can quickly identify 
which skills students have mastered. This approach represents a significant improvement over traditional paper-
and-pencil assessments used in many states today, providing more accurate scores for all students across the 
full range of the achievement continuum. 

 Better information for teachers: Optional computer adaptive interim assessments will provide a more 
detailed picture of where students excel or need additional support, helping teachers to differentiate 
instruction. The interim assessments will be reported on the same scale as the summative assessment, 
and schools will have the flexibility to assess small elements of content or the full breadth of the Next 
Generation Standards at locally-determined times throughout the year. 

 More efficient and more secure: Computer adaptive tests are typically shorter than paper-and-pencil 
assessments because fewer questions are required to accurately determine each student’s achievement 
level. The assessments draw from a large bank of questions, and since students receive different questions 
based on their responses, test items are more secure and can be used for a longer period of time. 

 More accurate: CAT offers teachers and schools a more accurate way to evaluate student achievement, 
readiness for college and careers, and to measure growth over time. 

 

Technology Tidbits 
By Sharon Dove 

Are you using the software available to you? 
 
Engrade 
Engrade has Assignments, Lesson Plans, Turn-Ins, 
Tests&Quizzes and Discussions all available you for 
to use.  Enhance your classrooms by using some or all 
of these features.  We also have a few new features 
available in Engrade.  Class websites, class 
nicknames, grade comment marker, and class print 
reports app are all available now.  Your SYSOP/TIS 
has information on all of these new features.  
Engrade has a great help section to help you with any 

old or new features.  When you’re logged into 
Engrade just click on Help in the blue bar at the top.   
 
Learn360 
Need educational videos, pictures and other media.  
Check out Learn360.  The county supplies this 
awesome website for all of our schools so don’t miss 
out on all the great resources.  Your SYSOP/TIS has 
information on how you can get started using this 
site. 



Federal Programs Update 
By Melissa Hollen

Defining Students of Poverty 
 
     Title I is a federal supplemental aid program that delivers extra support to higher poverty locations.  The priority 
with Title 1 funding is to serve programmatically beginning at the elementary grades until funding is exhausted on 
a per pupil allocation basis.  In large districts like ours, this means that Title 1 funding doesn't spread to the upper 
grades, but has a significant focus on Elementary grades.  One of the main priorities of Title 1 services is children's 
attainment of literacy skills. 

     Like all things, one size doesn't fit all.  The needs of children of poverty vary based on the experiences they are 
facing and the type of poverty they are living in.  Understanding that, and the four primary types of poverty, can 
make a good teacher even better.  By improving our poverty competency, we start to define our instructional 
scaffolding for students in a more authentic way.  As defined by Dr. Donna Beegle, Princeton Fellow and 
worldwide poverty consultant, there are four primary types poverty: 

 
Generational Poverty 
Family works the land, rarely own it 
Never knew anyone who benefited from education 
Highly mobile (in urban settings) with limited literacy 
Students and families in this context will likely focus on making it through the day 
Has internalized a lack of education as a personal or family problem 
With less intrinsic motivation to develop literacy skills, these students need to be shown concrete examples of 
what obtaining an education can afford them in life, with examples of people who have had the same 
circumstances as themselves. 

 
Working Class Poverty 
Rarely has money for any extras 
Live pay check to pay check 
Will purchase things seen as "unnecessary" by others just to obtain social status with peers,   since status in the 
overall society seems unattainable.   
Has internalized a lack of being educated as a personal or subgroup problem 
Students and families in this context rarely see themselves as "education" material, and flourish with a great deal 
of encouragement, celebration of their abilities, and scaffolding with unfamiliar content. 

 
Immigrant Poverty 
Face language and cultural barriers 
Have few resources and lack of knowledge of norms and behaviors 
Seem to do better than those born into poverty in America, especially first generation because they still have 
hope 
Can turn into generational poverty if first generations aren't able to acquire success 
Students and families in this context seek out literacy opportunities.  One shouldn't assume because families are 
struggling to weave a new language into their daily norms, that the children are having the same issues.  Children 
are pushed at home to learn as much as possible. 
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Situational Poverty 
Surrounded by people who are educated  
Has health care issue, divorce, or other crisis and income drops 
Has not internalized the poverty as a personal problem 
Students and families in this context focus on making it through the day 
These kids are accustomed to the educational system and expectations. Because of their circumstances, they will 
benefit from routine and support that your classroom can offer. 
 
     Examining our views on children and families of poverty is a type of educational reflection that can deeply 
impact our classroom routines and expectations.  Our expectations can limit or propel other people. If a child is 
part of the decision making process between rent and food, where does homework fall in the process?  If a 
personal crisis at home is affecting everything of familiarity to a child, how will their focus be?  If no one in a 
child's family has ever experienced educational success, what will the child expect for themselves? 

      For other great personal professional development resources on educating children of poverty, look to the 
following resources:  Dr. Beegle's web resources: http://www.combarriers.com/,  The Center for Poverty Research: 
http://poverty.ucdavis.edu/, PBS Poor Kids Documentaries: http://www.pbs.org/wgbh/pages/frontline/poor-kids/ 

Remember that inequality begins at home and lives in every corner of a child's world and it ends...in the classroom. 

ESL Issues 
By Betty Anne Powell 

Introducing English Language Learners to Academic Conversations 

Teachers who have been trained to teach English 
Language Learners (ELLs) are no strangers to 
incorporating all four language domains into their 
lessons.  The goal for an ELL is to become proficient 
in English in reading, writing, speaking and listening.  
The onset of WV Nxt Gen Standards now have all 
teachers incorporating several of these language 
domains onto core content lessons.  In an article I 
recently read in the April 2009 edition of Educational 
Leadership entitled, How to Start Academic 
Conversations, it outlines how teachers can scaffold 
lessons for ELLs on how to use academic language 
with their peers thus participating in rich 
conversations.  The article gives an account of a 
research study done in a fourth grade classroom 
where teachers strategically taught specific 
conversation features and paired them with 
pictures/symbols and hand gestures to help students 
make connections and remember the conversation 
features when speaking with their peers.  The 
academic conversation features that were taught 
were: 

 

 1. Coming up with a worthy topic  

2. Elaborate and clarify 

3. Support ideas with examples 

4. Build on or challenge another’s ideas 

5. Apply/Connect 

6. Paraphrase an summarize 

These conversation features were also assigned a 
symbol and a hand gesture to help the students 
remember them. For example, number 5 apply and 
connect showed a picture of a 2 prong plug going into 
a socket and the motion was both hands hooking 
together.  The teachers also had the students make 
cards with the pictures on one side and then wrote 
prompts on the other side for using it in conversation 
such as “How can we apply this to our lives?” “What 
can we learn from this character/part/story?” They 
also wrote prompts for responding to others 
conversation such as “In my life, I…” “I think it can 
teach us….” “If I were….I would…..”



 

After an entire year of utilizing these prompts 
students had much more exposure to academic 
language than typical conversation practices such as 
think, pair, share which provides students with 
minimal use of academic language and is most often 
very short period of time. They found that students 
improved their academic vocabulary and were really 
discussing meaningful themes found in literature 
rather than just rote memorization and retell.  They 
became more independent thinkers and speakers 
and class discussions improved.  Another positive 
outcome was the improvement in students writing.   

They were able to make connections and provide  

more details with their writing 

In reality all students coming to school can be 
considered an Academic English Language Learner as 
we are instructing them in learning the language of 
school and it is our responsibility to provide them 
with opportunities to practice their speaking, 
reading, writing and listening.   However, English 
Language Learners need strategic and specific 
language development.  This can be shaped by 
experiences where students are given the 
opportunity to share ideas that are supported with 
evidence and are also able to construct new 
knowledge with their peers.   

World Languages Lingo 
By Nancy Ryan 

 

FLES Program
 
The Foreign Language in Elementary Schools (FLES) is a program designed to develop Spanish oral 
communication and listening skills that allow students to communicate about themselves in a diverse and 
changing world. The curriculum of this program provides learning opportunities that incorporate the concepts 
taught in other subject areas. 

Our mission is to provide quality Spanish instruction to prepare students to communicate in a multicultural 
world and to develop an appreciation and understanding for other cultures. Our goals are to enhance the 
development of listening and speaking skills in Spanish, to encourage students to communicate in a diverse and 
changing world, to develop a global awareness of different Hispanic cultures, and to support academic content 
area instruction. 

We follow a Spanish immersion model. We use concepts from across the curriculum, utilize school-based 
curriculum teams to identify key concepts and skills, and integrate Common Core Standards and 21st Century 
World Language Content Standards and Objectives. 

The FLES program in WV was the brainstorm of former WVDE Superintendent, Dr. Jorea Marple.  She selected 
Berkeley and Monongalia counties to implement the program. FLES was first introduced in Berkeley County at 
Burke Street Elementary School in the 2012-13 academic year. Spanish was taught to all students in grades K-2 
for 90 minutes per week.  The next year, the program was expanded to include all third graders and some fourth 
grade classes at Eagle School Intermediate.  This year, Spanish is offered to all students at Burke (grades K-3) 
and all students in grades 4 and 5 at Eagle for 90 minutes per week.  Students were assessed at the third and 
fourth grade levels after a year in the program and scored equivalent to (or higher than) high school students 
after 150 hours of study (level 1).  They were far superior in comfort level /ease of use of the language in 
communication. The success of our FLES program in BCS is due to our outstanding teachers (Karin Rentas Colon 
from Puerto Rico and Maria Martin Oti from Spain) and strong support from administration, faculty, staff, 
students, and the community 


